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Welcome and Introductions
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Community Engagement Committee/lllinois Early Learning Council

Review the work plan
What has been done: QRIS Levels 1-4
Level 5 Award of Excellence for Parent Engagement

Next steps
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Updated: February 4, 2013

Practices and Principles Subcommittee

Goal 4: Increase parent engagement in early learning programs, especially in comm

Co-chairs: Granada Williams & Choua Vue

S that serve children with the greatest need.

Objective 1

Action Steps

Responsibility

Timeframe/Status

Establish the Parent
Engagement Subcommittee
with members who have the
knowledge, capacity, and
vision for increasing parent
engagement across the state
with a particular focus on
hard to reach communities.

4.1.1 Review current membership and r
identify key players, representing dive

communities, to invitefQ;
the Subcommittee. ‘

FCE Committee;

_Capital/Infrastructure
| Subcommittee;
Governor’s Office

Fall 2012

4.1.2 Contact key players an

a Subcommittee meeting.

FCE Committee;
Capital/infrastructure
Subcommittee;

January 2013

FCE
Committee/Practices
& Principles
Subcommittee

January 2013

‘4.1,.4 Develop a worki on of parent engagement and/or

inv‘olVe’ment to guide'fth‘e subcommittee work.

FCE
Committee/Practices
& Principles
Subcommittee

Ongoing

4.1.5 Complete*d‘fn:geds assessment of parent engagement
strengths and weaknesses across the state with considerations for
differing population densities.

Practices & Principles
Subcommittee

. Ip age




Updated: February 4, 2013

4.1.6 Develop goals, objectives, and action steps to guide future Practices & Principles
subcommittee work. Subcommittee
Outcomes FCE Committee
Practices & Principles
Subcommittee
FCE Committee Co-
goals/objectives/action ste Chairs.
approval.
Comments

2|Page




Updated: February 4, 2013

Objective 2

Action Steps

Responsibility

Timeframe/Status

Develop the Level 5 Award of
Excellence for Parent
Engagement description for
the QRIS.

4.2.1 Review the literature for best practices for community, family,
and/or parent engagement; Review other states’ QRIS‘;{';;,I,éfinitions for
community, family, and/or parent engagement '

Practices &
Principles
Subcommittee

January-February
2013

4.2 .2 Brainstorm and note all components ofp grams w'th
exemplary community, family, and/or pa nt‘engagement and how
these components are measured. o

Practices &
Principles
Subcommittee

February 2013

4.2.3 Draft Level 5 Award of Excellence for Parent Engagement

1.Practices &

rinciples
Subcommittee

February-March
2013

r Parent Engagement

Practices &
Principles
Subcommittee

March 2013

ce for Parent

Practices &
Principles
Subcommittee;
FCE Committee

June 2013

Outcomes

ellence for Family Engagement

Practices &
Principles
Subcommittee

March 28

bmits the Level 5 Award of Excellence to the
nd OECD

FCE Committee
co-chairs

June 3™ Exec;June
24™ Council

Comments

3|Page




Final QRIS criteria for Levels 11-4 Jan 14, 2013—Family and Community Engagement

2. Family and Community Engagement

2A. Family &
Community
Engagement

Licensing
standards

Program administrator
completes Gateways
Registry approved training
on family engagement
strategies.

Program implements at
feast five family supports
(see list in PAS item 17) and
two parent-staff
conferences per year.

Program implements at least five family supports (see list
in PAS item 17), two parent-staff conferences per year, a
plan for daily communication between teaching staff and
families, and a plan for family involvement in routine
classroom activities and/or program planning. Program
also implements written plan for refering families as
appropriate to social, mental health, educational,
wellness, and medical services.

Evidence: Documentation
of Gateways Registry-
approved training on family
engagement strategies

Self-assessment of family
engagement and
verification by Quality
Specialist

Evidence: On-site assessment by state-approved assessor
verifies implementation of family engagement {score of 5
or higher on PAS items #16, 17 and 19) OR Evidence
from approved accreditation process OR no
finding of non-compliance on federal Head Start review or
Preschool for All/Prevention Initiative Monitoring visit

2B.
Transitions

Licensing
standards

Program administrator
completes Gateways
Registry-approved training
on transition strategies

Program implements
policies and practices to
provide general information
about transitions and
engages parents in
discussions and/or activities
addressing child and family
transitions

Program implements a written plan of activities and
strategies that facilitates the transition of children and
families into and out of classrooms, early learning
environments, community services, and school settings
(including transition to kindergarten). Program shares this
plan with parents and community/school stakeholders

Evidence: Documentation
of Gateways Registry-
approved training on
transition strategies

Self-assessment of
transition activities

On-site assessment by state-approved assessor verifies
implementation and communication of transition plan OR
Evidence from approved accreditation process OR no
finding of non-compliance on federal Early/Head Start
review or Preschool for All/Prevention Initiative
Monitoring visit




QRIS Family and Community Engagement
Statement of Definition/Vision

Family engagement can be defined as “building relationships with families that support family well-
being, strong parent-child relationships, and ongoing learning and development of parents and children
alike. It refers to the beliefs, attitudes, behaviors and activities of families that support their children’s
positive development from early childhood through young adulthood. Family engagement happens in
the home, early childhood program, school and community. It is a shared responsibility with all those
who support children’s learning”. (The Nat’l Center on Parent, Family and Community Engagement,
Markers of Progress)

When parent and family engagement activities are comprehensive, systemic and integrated across
program foundations and program impact areas, family engagement outcomes are achieved, resulting
in children who are healthy and ready for school. Parent and family engagement activities are grounded
in positive, ongoing and goal oriented relationships with families.

Program Foundation includes:

e Program Leadership-- the director board, parent committees, staff teams determines program
to engage parent, families and community.

e Continuous Improvement--leadership is committed to continuously improving systems and
activities to engage and support parents and families.

e Professional Development will focus uniquely around their roles in the program/agency.

Program Impact includes:

e Program Environment--families’ feel welcome, valued and respected by program staff.

e Teaching and Learning-- families are engaged as equal partners in their children’s learning and
development.

e  Family Partnerships-- families work with staff to identify and achieve their goals and aspirations.

e Community Partnerships-- communities support families’ interest and needs and encourage
parent and family engagement in children’s learning.

When the various elements of program foundation are in place and occurring across program impact
areas, family engagement outcomes occur. The outcomes support promising child outcomes such as
enhanced school readiness skills, sustained learning, and developmental gains across early childhood
education and into elementary school.

“The Head Start Parent, Family and Community Engagement Framework: Promoting Family
Engagement and School Readiness from Prenatal to Age 8.” National Center on Parent, Family and
Community Engagement.



THE NATIONAL CENTER ON

Parent, Family, and
Community Engagement

Using the Head Start Parent,
Family, and Community Engagement
Framework in Your Program:

Markers of Progress




Step 2: Use the Assessment Tool

The PFCE Assessment Tool is designed to help you
gather and analyze the information to assess the level
of your program’s current PFCE practices. The goal

is to strengthen your program by strengthening the
connections between the elements that support PFCE.
To that end, we encourage you to assess your program'’s
PFCE practices across all the elements.

Yet, we know many programs may find that isnt doable

and decide to begin by focusing on one or two elements.

For example, you might choose one element where
you know your program shines to see how you can do
even better, and one that you know needs much more
progress. Or you might choose two or three different
elements to focus on each year as part of your strategic
planning process.

As you move forward, no matter how many elements
you choose to explore, continue to look for connections.
Over time this can help you to link together parts of your
program that support and enhance PFCE.

25
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Using the Head Start Parent, Family, and Community Engagement Framework in Your Program: Markers of Progress

To assess your program’s current stage of parent, family,
and community engagement:

Collect Data

e Choose an element(s) to focus on. Go through its
indicators and markers to define your focus more
clearly. Determine what sources of information will help
you document your current level of performance or
quality. Feel free to create your own markers to add to
the ones offered here. Be sure to share them with us so
that we can share them with other programs.

e Review and analyze documentation from your program
reporting systems, community needs assessment,
files on children and families, and other management
systems that pertain to the indicators and markers you
want to examine.

Ask Partners for Input

® To assure an accurate, well-rounded picture, ask for
input from leaders, staff, current families, parents who
were engaged with your program in the past, as well as
community partners. This can be done in a number of
ways, for example, through focus groups, open forums,
short surveys, or individual interviews.

Analyze the Data

® Engage your PFCE Self-Assessment Team in reviewing
the data you have collected. Use it with them to guide
discussion of your program’s current status on the
indicators you want to learn more about. Encourage
team members to examine whether a quality practice
is widely and consistently observed in all parts of your

program or implemented only in some instances or
settings. This will help you see how far along you are

in integrating high quality PFCE practices across your
program. Document the main findings of your PFCE
Self-Assessment Team. You will use this data to create
your PFCE Program Action Plan, as outlined on page 72.

Assess

e Determine the level that best describes your program’s

status for each indicator you are examining.

e Engage the PFCE Self-Assessment Team in reviewing

patterns of strengths and areas for improvement.
Encourage team members to also consider possible
links between the different indicators and elements.
They may discover that there are patterns of strength

or areas needing improvement across several indicators
that shed light on your overall program self-assessment.

Communicate

» Develop a strategy and materials to share the PFCE

Self-Assessment results and your subsequent Program
Improvement Plan with staff, families, and community
partners. These materials can also be used as part of
your strategy to recruit others to join efforts to enhance
your PFCE practices. For example, your PFCE Self-
Assessment Team members might present findings

at meetings of the governing board, Policy Councdll,
management teams, staff, parents and community
partners. Handouts and/or newsletter articles might
include examples of what is working well and offer
practical, hands-on suggestions of how people can
contribute to enhance the program’s PFCE efforts and
the well-being of children and families.









PROFESSIONAL

CONTINUOUS
DEVELOPMENT

IMPROVEMENT |

- Collaborative Decision-making

 Leaders

engage .

. familiesin

_ collaborative

_ decision-

“L“ea‘ders

support
.. parents as they

develop skills
- .as advocates

and léédérs.

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Leaders create opportunities-for

families to participate in collaborative

decision-making. They ensure there
are effectively operating structures
in place (e.g., Policy Council, Policy
Committees, and GoverningBoard)
that give parents the opportunity
to contribute to decision-making in
accordance with HS Performance
Standards.

[ This best describes our program.

Leaders provide interested parents
with training on how to be effective
advocates and program leaders on
behalf of their children.

[ This best describes our program.

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIP

TEACHING &
LEARNING

COMMUNITY
PARTNERSHIP
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COMMUNITY

TNERSHIP

Parent, Family, and Community Engagement is a Shared Priority for All Staff

Leaders
help all staff
understand
their unique
contributions
to parent,
family, and
community
engagement.

Leaders make
resources

and staffing
decisions

that promote
parent; family,
and community
engagement.

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Leaders use written materials and
ongoing interactions with managers
and staff (e.g., job descriptions,
initial orientation, ongoing training;
supervision and evaluation) to
communicate expectations for
supporting parent; family, and
community engagement.

[ This best describes our program.

Leaders ensure that staff has enough

time to plan and work one-on-one with

families regularly — in both center and
home-based programs.

[1This best describes our program.




Cross-service Area Teams

All staff work
 together to

engage family
and community
partners.

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Cross-program staff teams participate
in training about working together to
implement core requirements of the
Head Start Performance Standards
(e.g., home visits, parent-teacher
conferences, family partnership
agreements and parent engagement
in IFSP/IEP procedures).

[ This best describes our program.

FAMILY.

RTNESHIP

TEACHING &

" LEARNING -
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PROGRAM
ENVIRONMENT

CONTINUQUS
IMPROVEMENT

Career Pathways and Recognition

Career ‘ o
development
_options for

staff éXpahd. |

Parent
volunteers’
growing
commitment
and
contributions
can lead to
expanded
career
development
options.

- Performance Standards

in the area of parent, family, and
. community engagement.

[ This best describes our program.

STARTING POINT:
Implementing Practices Related To HS

Leadership provides opportunities
staff to gain skills and experience
can help lead to career advancem

Leadership and staff invite all family
members to visit and observe. They
are also invited to volunteer to support
learning in classrooms as well as to try
follow-up activities with their children
athome.

I This best describes our program.

FAMILY
PARTNERSHiP

TEACHING &
LEARNING

COMMUNITY
PARTNERSHIP




PROGRAM CONTINUQUS PROGRAM
LEADERSHIP IMPROVEMERNT ENVIRONMENT

Career Pathways and Recognition (continued)

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

. Effective efforts ~ Leaders recognize staff and parent

topromote volunteers for their job performance in
PFCE are the area of PFCE.
~honored.

[0 This best describes our program.

EAMILY
PARTNERSHIP

TEACHING &
LEARNING

COMMUNITY
PARTNERSHIP
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CONTINUOUS
IMPROVEMENT

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIP

TEACHING &
LEARNING

COMMUNITY
PARTMERSHIP




PROGRAM CONTINUQUS
LEADERSHIP IMPROVEMENT

FAMILY TEACHING & COMMUNITY
PARTNERSHIP LEARNING PARTNERSHIP

Cultural and Linguistic Responsiveness

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Understanding Leadership and staff talk with and learn

of-families’ from families about their home cultures
cultures (e.g., family structure, preferred child-
deepens, rearing practices). This information
builds trust is used to affirm families’ culture and
and promotes history in program policies, resources,
engagement. activities and in staff professional

development.

[ This best describes our program.

Materials and Staff supports families as lifelong
resources educators by offering learning
increasingly materials (books, games and other
reflect families’ learning media) for children and
cultures and parents that reflect families’ cultures.
languages. [ This best describes our program.




CONTINUQUS PROFESSIONAL
IMPROVEMENT DEVELCPMENT

FAMILY
PARTNERSHIP

System of Regular Communication with Families

Communication
becomes
increasingly
family-centered
and responsive.

Professional
ethics guide
interactions
with and about
families:

48

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Leadership and staff create clear
communication channels to promote
regular dialog with families about child
progress and program matters in ways
that deepen trust and relationships.
Families each have a-designated
contact person. The use of technology
is tailored to different families and
ages of family members. Interpreters
are available as needed.

[ This best describes our program.

[Leadership models professional
ethics when interacting with staff

and families. Staff does not share
confidential information about a child
or family with other families or with
staff who do not also work with that
child/family.

[ This best describes our program.

TEACHING &
LEARNING

COMMUNITY
PARTNERSHIP
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PROGRAM
LEADERSHIP

CONTINUOUS
IMPROVEMENT

PROGRAM
ENVIRONMENT

TEACHING &
LEARNING

Families are Partners in Developing and Achieving their Goals

Staff
partnerships
with-families
grow and
deepen.

Staff help
family
members

. recognize
theirown
contributions
to their
progress.

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

When families consent, Partnership
Plans/Agreements are developed

to help staff identify and use family
strengths as the foundation of

their relationship with them. A
family’s decision not to create a

plan is respected. Staff finds other
opportunities to learn about the
family’s strengths, needs, and goals as
an entry to this relationship.

[ This best describes our program.

Staff provides ongoing information and
support to families in using program
services and community resources
{education, career development,
health) to achieve family goals and
promote the well-being of children.

[ This best describes our program.

COMMUNITY
PARTNERSHIP

53
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LEADE

RSHIE

Families are Partners in Developing and Achieving their Goals (continued)

Family
partnerships
open the door
to families’ use
of resources
and services.

Parents receive
training and
support for
transitions.

e,

CONTINUOUS PROFESSIONAL

IMPROVEMENT DEVELOPMENT ENVIRONMENT

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Staff develops trusting relationships
with families that make for responsive
family referrals and effective
information-sharing about program
and community services and resources.

[J This best describes our program.

Programs provide families with
information, training and connections
to future early care and educational
settings to help facilitate the transition
process for parents and children,

L1 This best describes our program.




PROGRAM
LEADERSHIP

CONTINUGUS
IMPROVEMENT

. PROFESSIONAL

DEVELOPMENT

PROGRAM
ENYIRONMENT

TEACHING &
LEARMNING

COMMURNITY
PARTMERSHIP
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PROGRAM CONTINUOUS © PROFESSIONAL. PROGRAM FARNILY
LEADERSHIP IMPROVEMENT  DEVELOPMENT ~  ENVIROMMENT PARTHERSHIP

COMMUMNITY
PARTNERSHIP

Teaching and Learning

Families are engaged as equal partners in their children’s
learning and development. Staff and families work
together as equal partners to build strong relationships
that support information-sharing with each other about
children’s learning and developmental progress. Programs
ensure that families have access to information about
their child and that the information is understandable and
meaningful. Parents share their knowledge about their
child’s progress at home. Together, staff and families use
this information to set and work toward goals for the child

in the program, home and community.
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PROGRAM
LEADERSHIP

. Parents are
_ informed about
the purpose
of assessment.
fStaffhas .
scheduled
meetings/
parent-teacher
conferences
 to share
assessment.
data with
families,

CONTINUOUS  PROFESSIONAL
IMPROVEMENT = D‘EVELOP@%K’{%?

STARTING POINT:

_ Implementing Practices Related To HS

Performance Standards

Staff seeks input from families in
developing goals for children and

‘assessing children’s progress. This

includes families with young children
with disabilities as they participate in
[FSP and IEP planning and progress
monitoring.

[___I This best describes our program.

PROGRAM
ENVIRONMENT

FAMILY
PARTNERSHIP

COMMUNITY
BARTNERSHIP
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COMMUNITY
PARTNERSHIP

CONTINUQUS PROFESSIONAL PROGRAM FAMILY
IMPROVEMENT DEVELOPMENT ENVIRONMENT PARTNERSHIP

S pporting Positive Parent-Child Relationships

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

 Shared . Staff focuses on family and child
bbééfvatio‘ns strengths as an entry into relationships
! Offa ily "and conversations about children.

- strengths and

_ child behavior
' open'the door
to positive
change in child
‘outcomes.

1 This best describes our program.

_ Staffstrengthen  Staff tries to understand what children
heir - might be thinking/feeling when they

behave in challenging ways. They

use this information to decide how

to discourage such behavior while

promoting children’s self-control. Staff

takes steps to prevent challenging

behavior whenever possible.

1 This best describes our program.




PROGRAM
LEADERSHIP

Supporting

Child
assessment
data informs
work with
community
partners.

CONTINUOQUS PROFESSIONAL

IMPROVEMENT ' DEVELOPMENT ENVIRONMENT

Positive Parent-Child Relationships (continued)

STARTING POINT:

Implementing Practices Related To HS
Performance Standards

Programs develop school-readiness
goalsthat are in line with those of
their community. Programs participate
in or provide training on transitions.
This strengthens the relationships

with other early care and educational
settings and promotes the use of child
assessment data during transitions
from birth through age 8.

L] This best describes our program.
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Step 3: Create a PFCE Action Plan

Cnce you have completed a cycle of self-assessment, it
is time to create a PFCE Action Plan. This written plan
can be used to inform your multi-year long and short
range goals {(i.e. Continuous Quality Improvement Plan,
and Strategic Plan) in addition to helping you identify
the PFCE challenges to be addressed. It will be your
guide and focus your program’s efforts to enhance PFCE
practices throughout your program.

Creating an Action Plan provides an opportunity to:

e create a realistic roadmap for change by organizing
your ideas into concrete steps;

® track your progress;

e identify goals and then evaluate if and when they are
met;

e adapt plans and goals in light of unexpected
opportunities or obstacles;

e affirm existing PFCE skills encouraging leadership and
staff to build on strengths as they develop new skills;

e continue positive change over time; and

e promote commitment to improvement in the area of
PFCE by bringing parents and community partners
together with staff and leadership. Together they can
create a shared vision and specific near-term and longer
term goals for improvement.

Challenges and Strategies to Overcome Them

Change can be exciting. For many of us, change is also
unsettling. For this reason, creating an Action Plan can
pose challenges. For example, it may be a challenge to:

e find time for busy team members to meet;
e come to consensus on areas to prioritize;
e decide on realistic goals;

e identify steps;

e agree on a realistic time frame; and

acknowledge signs of progress.

To overcome challenges, it can be helpful to:

e create a shared vision of the benefits of engagement
for children, families, the community, and program staff
and leadership;

e build trust and promote a sense of collaboration among
family members, community partners, and program
staff and leadership;

® keep communication flowing so that decisions are
recorded and partners who may miss a meeting can
stay informed; and

e return regularly to the vision and its benefits to keep
challenges in perspective.
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Using the Head Start Parent, Family, and Community Engagement Framework in Your Program: Markers of Progress

Components of a PFCE Action Plan

The components of a PFCE Action Plan will vary from
program to program, because each program has a unigue
set of resources, demands, participants, partners, and
needs. We have developed a template you can use to
personalize your plan and a sample showing how it might
be used (see next page).

As you will see, this template is similar to program
planning forms found in the Self-Assessment Toolkit and
used by many programs around the country. You can use
this Action Plan format to enhance your current multi-year
long and short-range program planning efforts. What
might be even more exciting is that you can use this form
to connect with the 7 Family Engagement Outcomes

to frame all of your required strategic planning efforts.
Just as family engagement is everyone’s business, and
family engagement is integrated throughout all program
operations.

This form provides a place for you to identify:

e Desired family engagement outcomes

e Your Goal(s)

e Element(s) from the PFCE Framework

® The PFCE indicators you are focusing on currently
® Action step(s)

® Resources available

e Person(s) responsible

e Time framel(s)

e Measure(s) of success



DESIRED FAMILY ENGAGEMENT OUTCOME(S) (from PFCE Frameworlk, Blue Column):

= GOAL(S):

: %,’ o
 INDICATOR

PERSON(S)

~ RESPONSIBLE

TIME

FRAME(S)

MEASURE(S)
OF SUCCESS

Desired Family
Engagement Outcome
(from:PFCE-Framework,
Blue Column)

Your Goal(s)

Element(s)

(fromthe PFCE
Framework Foundations
and Program Impact
Areas)

PFCE indicators
(from Indicator Column of
the Assess Section)

Action step(s)
Resources available
Person(s) responsible

Time frame(s)

Measure(s) of success
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Head Start Parent and Family Engagement Cutcomes

1.

FAMLY WELL-BEING

. POBITIVE PARENT-CEILD

BELATIGNGHIPS

S FAMILIES AS LIFELONG

EnUCaTOus

iy
»

s

. FABHLY CONNECTIONS

TO PEERS

o

£a

FRMLIEE RS ADYOTHTES
ARD LEADENS

Parents and families are safe, healthy, and have increased financial seourity.

Beginning with transitions to parenthood, parents and families develop
warm retationships that nurture their child’s learning and development.

Parenis and families observe, guide, promots, and participate in
the everyday learning of their children at home, school, and In their
communities,

Parents and families advancs thelr own learning interests through
education, fraining and other experiences that support their parenting,
careers, and life goals.

Parents and families support and advocate for thelr child’s leaming and
development as they transition 1o new leaming environments; including
EHS 1o HS, EHS/HS 1o other early learning environments, and HS to
Kindergarten through elementary schook

Parents and families form connections with peers and mentors in formal
or informal social networks that are supportive and/or educational and
that enhance social well-being and community life.

Parente and familiss participate in leadership development, decision-
making, program policy development, or in communily and state
organizing activities to improve children’s development and learning
experiences.




